MENTOR TEACHER PROGRAM EVALUATION
AY 2024-2025

31 Mentor Teachers were sent evaluations
20 respondents, 65% response rate

Professional | K-12 Early Field | Practicum

Role = Experience

Mentor 20 0 20

Teacher

Professional SPED Does Not Apply Fall 2024 Spring 2025
Role

Mentor 3 0 11 16

Teacher

Using the 3-point scale, how would you rate UHWO Teacher Candidates’
Dispositions towards teaching and learning in the elementary schools?

Average Range

Professional demeanor and 13
attitude 2.73

Collegiality and ability to 13
work collaboratively 281

Overall communication skills 1-3
with students 781

Overall communication skills 13
with peers 250

Overall communication skills 13
with mentor teacher 282

Overall communication skills 13
with school faculty 282

Overall communication skills 13
with principal 2.8

Overall communication skills 13
with parents 292

Comment: How can UHWO Teacher Education Programs better prepare its
Teacher Candidates to exhibit excellent dispositions towards teaching and




learning during their early field, practicum, and/or student teaching
placements?

e The program should stress the importance of the teaching profession and help
candidates understand their role as positive role models for future generations.

e Some candidates frequently canceled observations on short notice via text. A
dress code should be enforced; one student often dressed too casually (e.g., t-
shirts, bike shorts, and slippers).

e Set clear expectations from the start—no sugarcoating. Let candidates know
exactly what to expect in the field and begin preparations early.

e UHWO should reinforce professional conduct—proper communication with
mentor teachers, appropriate dress, and setting high standards for interactions with
students. Candidates should also complete an activity that helps them understand
the communities they’1l be working in.

e [t would be beneficial for all candidates to introduce themselves to parents
through a brief letter.

e My candidate was reluctant to take initiative initially. It might help to include
discussions or lessons on the importance of being proactive.

e Have candidates create introductory letters outlining who they are and their goals,
addressed to parents, students, and staff.

e Consider revising the fieldwork time requirements. Forty-five hours is a minimal
threshold and doesn’t compare to the development seen in other OP programs.

e [fthere’s an area for growth, it would be to increase field hours during the OP
year or ensure candidates spend consistent and sufficient time in classrooms
throughout.

e Emphasize the importance of forming meaningful relationships—remind
candidates that we teach students, not just curriculum.

e N/A

e Encourage students to build connections with families and the community, and
offer practical ways to support this outreach.

e Provide more opportunities for candidates to demonstrate positive dispositions
through hands-on practice.

e The candidate communicated effectively and showed growth with each lesson
taught.

¢ You did a commendable job.

e The student teacher I worked with maintained a high level of professionalism.

e Based on a single experience, I’d recommend addressing dress code expectations
with practicum students.

e The UHWO staff is responsive, accessible, and collaborative, helping candidates
develop problem-solving and inquiry skills.

e No comment.

e (Consider holding an orientation at the start of the term that includes
administrators, coaches, mentors, and candidates. Also, set up interviews with
various staff members.




Response Legend: 1 = Unprepared (unacceptable) 2 = Prepared (acceptable) 3 = Highly
Prepared (Target) N/A = Not Applicable

Using the 3-point scale, rate how well-prepared you believe UHWO Teacher
Candidates were with regard to their Knowledge, Skills, and delivery of Instruction:

Average Range
Lesson Planning and 2.85 13
Preparation
Delivering Effective 2.75 13
Instruction
2.83
Classroom Management 1-3
Differentiated Instruction: 2.80 13
ELL
Differentiated Instruction: 2.81 123
SPED
Differentiated Instruction: All 2.82 1-3
other diverse learners

Assessment to Inform 2.65 13
Practice

Technology in the Service of 2.65 13
Learning

Knowledge of Content: 2.75 123

English Language Arts
2.75

Knowledge of Content: Math 1-3

Knowledge of Content: 2.80 13
Science

Knowledge of Content: 2.80 123

Social Studies

Knowledge of Content: 2.84 13

Biology




Comment: How can UHWO Teacher Education Programs better prepare its
Teacher Candidates with regard to Knowledge, Skills, and Delivery of
Instruction?

Not sure. My candidate observed and taught three lessons, but unit planning is a
much more complex skill set.

It’s up to the candidates to take full advantage of what’s offered.

I didn’t get to observe the first candidate teach. The second delivered a lesson |
had previously modeled. Confidence seems to be the key area to develop. The
candidate knew the material but didn’t quite believe in themselves.

Teacher candidates should spend more time in classrooms beyond the 45-hour
minimum. Some meet only the bare requirement, but ideally, they’d be in the
classroom for at least a full day each week. This would give them better insight
into instruction, classroom dynamics, and daily routines.

Not applicable.

N/A

Not applicable.

Candidates should spend more time in the field and be guided to use the correct
educational standards

This is my second year working with UHWO’s program, and I truly believe the
students are being well-prepared. No major changes seem necessary at this time.
Expose candidates to a wide range of classroom setups and instructional styles for
a broader perspective.

N/A. Much of the skill-building and content understanding develops through
hands-on experience in the classroom.

One area for improvement is strengthening candidates’ understanding of content.
They should learn how to break down grade-level standards into clear learning
targets and success criteria. It's also important they know where to find standards
for each subject and how to align lessons with them. In addition, learning specific
instructional strategies for each content area would better equip them to teach
effectively, as a lot of the subject-specific learning is happening on-site with the
mentor teacher.

UHWO could better support candidates by getting them into classrooms earlier.
Give teacher candidates opportunities to discuss students with diverse learning
needs they encounter and explore ways to accommodate those needs in lesson
planning.

Candidates preparing to teach science would benefit from specific training on
how to conduct inquiry-based labs and align their instruction with standards.
From my experience and what others have shared, education courses often cover
general concepts. It would help to offer more instruction on how to teach specific
content, especially new approaches like conceptual math instruction rather than
rote memorization.

Make sure candidates are familiar with the standards specific to their grade level,
especially in elementary social studies where they differ by grade.



e Candidates should be given more opportunities to lead lessons. While one lesson
is required, mentors can and should allow more chances to teach.
e Not sure. My candidate observed and taught three lessons, but unit planning is a

much more complex skill set.

e Allow student teachers to complete their practicum in the fall semester when
routines are being established. This experience is valuable because they’ll see
how classrooms are built from the ground up.

Response Legend: 1 = Unprepared (unacceptable) 2 = Prepared (acceptable) 3 = Highly

Prepared (Target) N/A = Not Applicable

How would you rate the teacher candidate’s impact on student learning, based upon

his/her performance in your classroom?

Responses Count
Cannot determine 1
Acceptable 3
Excellent 16

In the future, how likely are you to mentor (or accept into your school) a UHWO

teacher candidate?

Responses Count
Unlikely 0
Likely 1

Very likely 19

What do you believe to be the UHWO Teacher Education overall program
strengths, in general, the field-based curriculum, in particular?

e [ firmly believe that real-world experience is the best teacher, and I appreciate that
candidates are placed in varied classroom environments and across different grade

levels.

e UHWO equips teacher candidates with a thorough understanding of standards and
content across various subjects and grade levels.

e The teacher education program offers outstanding support and mentoring.
Students arrive ready to plan and deliver full lessons and are open to discussions
on instructional improvement. They re respectful and responsive to mentor

guidance.

¢ Giving candidates the chance to engage in real teaching experiences is invaluable.

e The lesson plans prepared by the candidates were thoughtful and well-developed.

e The program ensures that candidates are well-prepared in their content areas and
exposed to teaching in both elementary and upper-grade settings.

e Asa UHWO graduate myself, I value the early fieldwork required in the program.
It helps candidates determine early on if teaching is the right path for them.

e The quality of the professors is a major asset to the program.




e The candidate I worked with was knowledgeable and well-prepared.

e The program consistently produces enthusiastic, professional, and capable teacher
candidates who are passionate about education.

e [’ve had a positive experience with the candidates I’ve mentored—they’ve been
prepared and enjoyable to work with.

e Multiple field placements are a major strength. I’'ve worked with two candidates
at different stages, and both were positive, hardworking, and eager to improve.

e The program does a solid job preparing future educators for real classroom
environments.

e Candidates consistently act with professionalism and benefit from strong support
networks.

e The program does well to prepare students to embrace and adapt to diverse
teaching methods, promoting flexibility and exploration across content areas.

e Smaller class sizes and accessible faculty are definite strengths. The field-based
model allows candidates to develop their teaching style and gain firsthand
experience navigating the unpredictable nature of classrooms.

e Strong mentorship and relationship-building are core strengths of the program.

e Support from professors and mentors continues even after graduation, which is
very beneficial.

e Some candidates didn't discuss their UHWO coursework in detail.

e Nla

In the context of mentoring UH West Oahu teacher candidates over the past
year, what did you find most challenging and why?

e At times, when I had to attend PD, it was uncertain how candidates would
adjust, but mine handled the situation well.

e Trying to align candidate lessons with our grade-level pacing and curriculum
timelines was a bit tricky.

e A major challenge was working around some candidates’ preset obligations,
which reduced their classroom availability.

¢ One challenge in science instruction is resource availability. Candidates often
want to run labs, and if the materials aren't on hand, they consider paying out
of pocket.

e The candidate this year didn’t show as much initiative in engaging with
students or taking advantage of classroom opportunities.

e (Coordinating their lesson schedule and ensuring they were ready and
knowledgeable about their content posed some difficulty.

e No challenges to report.

e Our school-wide testing occasionally interfered with candidate observation
opportunities.

e While some student teachers are open to feedback and eager to refine their
craft, others are more resistant and set in their ways. The hardest part is



mentoring those who lack openness to guidance, which is essential for
developing effective teaching practices.

e Candidates sometimes sought help with coursework outside of their field
experience, and those questions could take over an hour to address.

e The biggest challenge was getting the candidate to initiate lesson planning and
seek timely feedback. That responsibility ultimately lies with them.

e Compared to others, these candidates appeared less engaged. It felt like work
obligations sometimes took precedence over their development.

e Solo teaching presented a challenge—it was hard not to interrupt, so I had to
wait for breaks to give feedback.

e Coordinating final observations with the professor’s schedule was tough and
sometimes unclear in terms of timing.

e This semester was uniquely challenging because I was frequently out due to
my young child, and my candidate also had health issues. Their personal
needs and confidence levels varied, which required different types of support.

e There was never quite enough time during the day to sit down and plan or
provide detailed feedback with my candidate.

e [ found it difficult to include the candidate in our data team meetings, as they
take place after school. Instead, I opted to explain the process and outcomes
afterward.

e Our personalities didn’t quite click, which made collaboration a bit awkward.

e This was my first time mentoring a candidate, so I was mainly focused on
providing meaningful opportunities for them to grow.

e Coordinating observation dates with both the professor and my student’s
teaching schedule was complicated. Ultimately, only the ELA lessons were
observed.

As we enter the post-pandemic period of teaching and learning in grades K-
12, what overall recommendations do you have, in support of the continuous
improvement of our field-based programs: Early Field Experience;
Practicums; Student Teaching? Please do not name faculty instructors,
yourself, or other mentor teachers.

e Allow candidates to observe multiple classrooms to witness different
teaching styles and strategies.

e Encourage candidates to observe, plan, and teach at every stage of their field
experience, reinforcing skill development across subjects.

e Very satisfied with the structure of the field-based program.

e Continue exploring and expanding teacher residency opportunities. These
immersive experiences offer meaningful, real-time practice that truly
prepares candidates for their first year in the profession.

e The ability to build meaningful, personal relationships with students is
increasingly critical. Candidates should understand how important it is to



connect with students, especially in a tech-driven world where many lack
emotional development due to limited real-life interactions.

e Encourage candidates to take initiative beyond lesson delivery. They should
aim to be present, engaged, and adaptable, working closely with their mentor
to maximize their growth.

e Communicating clear expectations for mentor teachers would be helpful. We
receive the syllabus, but more detail on our responsibilities in supporting
candidates would strengthen the partnership.

e Ensure teacher candidates are exposed to current shifts in education,
including project-based learning and real-world connections. These are
becoming more central in our complex area.

e C(Candidates should be encouraged to implement and test their own classroom
management systems across different grade levels and gain hands-on
experience with instructional technology like Google Classroom, Canva, and
Slides.

e Please continue to support mentor teachers with recognition and consistent
communication. These efforts are appreciated and make a significant
difference in the mentorship experience.

¢ Irecommend extending the field placement to cover the full semester, giving
teacher candidates more substantial, continuous classroom exposure.

e N/A

e Encourage current classroom teachers to participate more directly in the
program, including mock parent-teacher scenarios and practical workshops

e I strongly believe teacher candidates need more in-class experience than the
current 45-hour requirement. While this may suffice during the Early Field
Experience, candidates deeper into the program should ideally spend at least
one full day per week in the classroom.

¢ Ensure teacher candidates understand how to differentiate instruction
effectively, especially for ELL and SPED students, and incorporate culturally
responsive and place-based strategies.

e Teacher candidates should be given the chance to teach full instructional
units. This would guide them through the entire process—from planning to
assessment—and help them adjust instruction based on formative data.

e My teacher candidate was mature, open to feedback, and well-prepared. I'd
like to see all candidates present themselves more professionally during
observations. This is a career, and attire should reflect that
professionalism—jeans and t-shirts aren’t appropriate in this context.

e Student teachers benefit more from being present throughout the day, not
just during isolated blocks. This provides a fuller picture of classroom life
and learning continuity.

Did you work with a candidate who was a long term substitute this
year/semester?



Responses Count
No 15

Yes 5
Unsure 0
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