Annual Assessment Meeting Minutes
Friday, October 3, 2025

Via Zoom

L MAHALO NUI to everyone for your time and efforts in analyzing the data to which
you were assigned.

II. CAEP NATIONAL ACCREDITATION: 2020-2027
e Fall 2025 CAEP Conference Takeaways (Mary & Joy) We learned a lot! CAEP is
very supportive.
o Self-Study Report DUE February 18, 2026. Mary and Joy are working on the
SSR.
Mary will reach out to faculty for Exemplars in support of quantitative data.

e K-12 Initial Licensure
K-12 SPED Advanced Licensure
o Qualitative Data/Exemplary Exhibits
o Quantitataive “Compelling Data”

I1I. REFLECTIONS ON B.Ed 2024-25 Program Data: Trends & Issues
e What are our strengths?
e What are our recommendations for Continuous Improvement?

MEASURE 1: Completer Effectiveness

Impact on P-12 Learning and Development

¢ PROGRAM COMPLETERS

Alumni Survey (Mary & Koeun): Data gathered from first year alumni who are employed as
teachers. There was a 27% response rate, which exceeds CAEP’s 20% minimum response rate
requirement. Overall, alumni are satisfied with our program. 77% of them indicated they were
well-prepared for the teaching profession; 23% said they were prepared. 0% said they felt
unprepared for any of the standards. Multiple field experiences is one of the things we do best.
Becoming reflective practitioners is important.

SPED Advanced Licensure Survey (Joy): This survey is very similar to what our undergraduate
SPED completers receive. There was a 36% response rate. Overall, the feedback was highly
positive. Respondents consistently rated themselves as well-prepared across all INTASC
standards. Last year’s cohort consisted of 16 students: 5 pre-service; 11 in-service. Our
completers have a 100% SPED Praxis II pass rate.



e TEACHER CANDIDATES

Graduate Exit Survey (Cathy & Stephanie): 31 write-in responses were provided. The
responses indicate a strong overall positive impact of the teacher education program, particularly

in developing skills related to: student-centered practice, inclusion, and cultural relevance

Strengths: Effectiveness in Learner-Centric Practice: The majority of responses

highlight the program's success in preparing teacher candidates to create effective,

supportive, and inclusive learning environments

Building Positive Relationships (Pilina) - "The first getting into
student teaching had been to focus on building these relationships
(pilina activities). . .to get to learn about students individual strengths
and weaknesses."

Inclusion and Differentiation - a. "Worked with mentor and other
teachers in particular SPED teachers to provide equal opportunities for
students in all assignments. I modified much of the work given to
address student needs." b. "Differentiation has been taught and practiced
throughout this entire program, and for good reason."

Cultural Relevance and Responsiveness - a. "Focus on how we can
incorporate their interests and parts of their culture into our lessons."
b. "The program does a good job of incorporating Hawaiian culture
and having student's culture feel heard through assignments and group
discussions."

Supportive Learning Environment - a. "Every teacher created a
supportive learning environment." b. "Teacher works closely with other
teachers. . .to ensure a collaborative positive, and engaging learning
environment."

Intentional/Reflective Practice a. "The program allowed me to be very
intentional and reflective of my learning." b. "The program educates
teacher candidates on how to recognize patterns of growing learners, use
individual differences and cultures to enhance the classroom. . ."

Areas for Improvement: Several responses offered specific, actionable suggestions for

improving the transition from classroom learning to independent practice.

e Scaffolding for Solo/Independent Teaching - a. "I feel like solo weeks should
be introduced earlier in the program instead of just having 1 formal observation
for blocks 1-3 and then go straight into having to do 3 solo weeks. . ." b. "Possibly
do more solo days in the beginning of the program. For example maybe 3 days in
the first few semesters. . ."

e Quality and Quantity of Feedback - a. "I would have liked more in-depth
suggestions beforehand of how I could have improved my teaching instead of
just being told I was ineffective." b. "Adding more observations in the previous



blocks. I think having more feedback on our lesson will help us prepare us more."

e Individualized Coaching "The overall effectiveness of preparing me for being a
teacher in the real world in this area is great. However, others might need more
help with reaching the goals and should be coached more to help them. "

Conclusion

The program is highly effective in its core mission of preparing culturally responsive,
collaborative, and reflective teachers who can implement differentiated and inclusive
practices. The foundation of strong faculty and mentor support is a major asset.

The primary area for immediate enhancement is to improve the scaffolding and feedback
structure leading up to student teaching, specifically by increasing the frequency of both solo
teaching days and formal, detailed observations/feedback sessions in the earlier blocks.

Instructional Practice: Qualitative Data: 28 open ended responses collected regarding the
program's effectiveness in instructional practice.

The feedback highlights a program that effectively covers foundational skills like lesson
planning and differentiation but could improve the practical, hands-on application of advanced
technology and instructional strategies before the student teaching phase.

Strengths: Foundational Instruction & Reflective Practice

The responses indicate that the program is highly effective at teaching the core academic
components of instructional design and promoting reflective practice.

e Lesson Planning & Assessment Alignment a. "Consistent use of lesson plan
templates and creating assessments." b. "We specifically focused on the
importance of the success criteria matching with learning objectives."

e Differentiation and Inclusive Strategies a. "We learn a lot about differentiation
and how to help all learners in the classroom." b. "Provided with different
strategies to incorporate differentiation within the classroom with hands on
implements, technology, etc."

e Preparation and Confidence a. "I feel like I'm prepared to properly assess my
students in order to help my students." b. "I am technologically educated and
have been told by observers that my lessons are well planned and created
beautifully."

e Reflection and Improvement 1. "UHWO always has future educators reflect on
their teaching practices and lessons for further improvement." b. "The program
encourages teacher candidates to use multiple methods of assessment, plan for
instruction that supports all students, use a variety of instructional strategies..."



Mixed Results: Integration of Technology and Media

While candidates are actively experimenting with technology in the field, there is a clear
divide between the theoretical instruction in the program and the practical skill
development needed for advanced educational media.

e Candidate Proactivity (In the Field) "I have been experimenting with many
forms of resources... implemented a lot more technological tools... utilized
blooket, ClassroomScreen, and QR code bellringers."

e Skill Gap Identified a. "I feel that I still need to polish my skills when it comes
to using educational media to its fullest." b. "I find it hard to enjoy taking
assessments online, especially when not done on secured lockdown browsers."
(A technical/security concern)

e Source of Technology Training"I learned the online resources that I know
through my placements, rather than in the classroom."

e Need for More Program Resources a. "I feel that there is more room for us to
learn how to use technology in our assessments, planning and strategies." b.
"Wished they gave more resources, and taught more how to incorporate it into
lessons."

Areas for Program Improvement: Practical Experience and Feedback

As noted in the previous response set, the transition from classroom learning to
independent teaching practice is identified as a primary area for structural improvement.

e Need for Earlier Field Practice"Again having solo weeks/days earlier in the
program really would have helped with getting more practice and experience
with instruction."

e More Early Observations"I believe that [ am prepared to enter the field, but
some of my classmates... need those holes filled in. I think that if there was more
in the field observations they would be better prepared."

e "Bookwork" vs. Practice"In the early part of the classes it is more book work
and less in the field and being able to have feedback."

Conclusion

The program is effective at building a strong theoretical foundation in instructional design,
especially in lesson planning and differentiation. However, its effectiveness in advanced
technological integration relies heavily on the quality of the mentor placement, indicating a gap
in explicit program instruction on modern digital tools.

To improve overall effectiveness in instructional practice, the program should focus on:

1. Integrating more technology-specific workshops directly into coursework, providing
hands-on practice with various educational media, assessment platforms, and classroom
management tools.

2. Structuring early blocks to include low-stakes, high-feedback opportunities for
candidates to practice instruction, such as adding more "solo days'" and formal



observations before the final student teaching block.

Program Effectiveness: Integration of Hawaiian Language, History, and Culture
Quantitative Data

Un prepared 23%
Prepared 50%
Well-Prepared 27%

Qualitative Data

The 25 responses provided show significant variance in the perceived effectiveness of the
program in preparing candidates to integrate Hawaiian language, history, and culture (LHC) into
their practice. While the intent of the program is clearly recognized, the consistency and depth of
implementation across courses and placements appear to be uneven.

Strengths: Foundational Knowledge and Frameworks

The program successfully introduces candidates to the cultural framework and the
importance of relational learning, providing a strong philosophical foundation.

e Philosophical Buy-in"Our program overall has completely prepared us to
become teachers here in Hawai‘i. We have learnt a ton about the incorporation
of Hawaiian culture and ways of knowing."

e Framework Adoption "We follow the Na Hopena A‘o framework with my own
focuses being that my students feel a strong sense of belonging and aloha...

e '"Relational Practices a. "We also reflect with Pilina to build community and
learn how to be stronger together." b. "Due to knowing Pilina, I am able to
incorporate it into the classroom."

e Use of Experts a. "Teachers incorporated aspects of Hawaiian culture into
lessons, and invited guest speakers to share knowledge..." b. "Guest speakers
have come to show how to incorporate Hawaiian language and history into every
day teaching."

Areas for Program Improvement: Consistency and Depth

A large number of responses indicate that the integration of LHC is insufficient,
inconsistent, or too heavily dependent on the specific placement or personal initiative.

e Lack of Depth/Confidence a. "I feel that I still need more practice with refining
this skill set in order to effectively apply this in my classroom." b. "I don't feel
that we went into it enough for me to feel confident and prepared to do so."

e Inconsistent Emphasis a. "Hardly any native Hawaiian language, history or
culture taught." b. "Not prepared for it because I only went over Hawaiian
history once during the blocks." c. "Hawaiian culture and language was more
talked about in my last semester of the program."”

e Reliance on Placement/Grade Level a. "I got a lot of exposure to Native
Hawaiian and Language through block 3 since [ was in a 4th grade placement.



But that is the only time I got exposure to." b. "Native Hawaiian Language,
History, and Culture is not taught in the school..." (referring to the placement
school)

Need for Practical Strategy a. "Wished they spent more time showing us how
to incorporate it into our teaching." b. "I feel acceptable because I have had
classes but as far as teaching I will need a lot of support."

Examples of Successful Integration in the Field

The responses that report successful integration often highlight proactive, intentional
efforts by mentor teachers and the candidates themselves.

Intentional Expansion Mentor teacher relates ancient Hawaiian history and
customs to modern values and politics during an ELA lesson.

Language Practice Mentor teacher encourages students to properly pronounce
Hawaiian language words through practice.

Candidate Initiative Candidate used Hawaiian-themed Aloha Fridays,
including history and culture in teaching and using Hawaiian language energizers.
Contextual Relevance Mentor teacher incorporates language, history, and culture
when it is relevant to the topic (e.g., animal names in Hawaiian when discussing
animals).

Conclusion and Recommendations

The program has clearly articulated the value of integrating Hawaiian LHC through the

use of frameworks like Na Hopena A ‘o and practices like Pilina. This cultural
consciousness is a noted strength.

However, the data suggests that the practical, consistent preparation needed to

confidently execute this integration is a weakness. To improve the effectiveness of this

component, the program should consider:

1.

Standardizing LHC Integration: Ensure that a// required methods courses
dedicate explicit time to developing instructional strategies (e.g., lesson plan
modifications, resource curation) for integrating LHC, rather than leaving it
primarily to guest speakers or specific block placements.

Increased Practice and Feedback: Provide opportunities for candidates to
design and teach lessons specifically focused on LHC integration during methods
blocks and receive targeted feedback from instructors before student teaching.
Resource Curation: Develop a curated, easily accessible repository of vetted
resources, language guides, and lesson plan templates focused on Hawaiian LHC
to support candidates who "need to explore resources more."

Mentor Teacher Evaluation of Program (Mike & Jonathan): Mentor teachers feel our

candidates are well-prepared. Strengths of our candidates reported by mentors include good

professional attitude, collegiality and collaboration. Mentors emphasized the importance of

clearer expectations around professional communication. Candidates are well-prepared in lesson



planning; however, mentors suggested more explicit training in standards-based lesson planning,
inquiry based instruction, use of rubrics would be beneficial. Mentor teachers generally feel
candidates should be in placements longer (i.e., require more than 45 hours in a semester) and
need more experience. Mentors teachers believe we have a rigorous curriculum and candidates
are open to feedback. Challenges cited by mentor teachers include limited candidate availability
(due to work and/or class schedule) when candidates should be in the classroom more;
occasional lack of initiative or confidence; and professional concerns (e.g., attire).

Teacher Candidate Evaluation of Field Experience (Bonnie & Paula). 37% of respondents
were in EDEE Block 3 and 33% from EDEE Block 1. Candidates are highly satisfied with
mentor teacher support. They would like to see more placements in SPED settings. Spring 2025
data: 19 respondents. 78% of respondents were in EDEE Block 2. Again, candidates requested
more exposure to SPED students, i.e., placements in inclusion classrooms as much as possible.

Overview

The University of Hawai‘i — West O‘ahu Division of Education conducted its Spring 2025
Teacher Candidate Field Experience Survey to evaluate field placements, mentor teacher support,
and university supervisor guidance. A total of 19 candidates participated. Survey responses were
heavily concentrated in Reading/Language Arts Methods — Block 2 (78.9%), with minimal
representation from SPED Practicum (10.5%) and Elementary Student Teaching (5.3%). Many
other courses had no respondents, indicating a need for improved survey participation to ensure
comprehensive program evaluation.

Classroom Placement

¢ General Education: 52.9%
e Inclusion: 41.2%
e Special Education: 5.9%

Observation: There was an increase in inclusion classroom placements compared to previous
semesters, broadening candidates’ exposure to diverse learners. Special education placements
remain minimal, highlighting a potential area for program enhancement.

Mentor Teacher Support:
Teacher candidates reported very high satisfaction with mentor teachers:

e Opportunities to interact with all learners: 94.7%

o Feedback on lesson planning: 100%

e Classroom management modeling: 94.7%

e Teaching strategies & technology integration: 94.7%

e Assessment strategies: 89.5%

o Professional behaviors and constructive feedback: 94.7-100%



Conclusion: Mentor teachers provided consistent, effective guidance and a supportive learning
environment.

University Supervisor / Instructor Support
Candidates also rated university supervisors highly:

e Guidance on interacting with diverse learners: 94.7%
o Feedback on lesson planning: 94.7%

e Classroom management strategies: 94.7%

o Teaching strategies & technology: 89.5%

o Assessment strategies: §9.5%

e Accessibility and professional guidance: 94.7%

o Timely feedback on lesson planning: 78.9%

Conclusion: University supervisors were effective, accessible, and supportive, though some
candidates noted opportunities for more timely feedback.

Overall Satisfaction

e Very Satisfied / Extremely Satisfied: 95% of respondents
o Satisfied: 5%

Observation: Teacher candidates overwhelmingly reported high satisfaction with their field
experiences.

Key Takeaways

1. High-quality mentorship and supervision: Candidates consistently received strong
guidance across instructional, assessment, and professional areas.

2. Limited survey participation: Heavy concentration in one course limits
representativeness; improved survey outreach is recommended.

3. Diversity exposure: Increased inclusion placements support readiness for diverse
classrooms; special education experience remains limited.

4. Continuous improvement: Future surveys could address challenges encountered during
field experiences and further professional growth reflections.

Conclusion

The Spring 2025 field experiences at UHWO Division of Education were highly effective and
well-received. Mentor teachers and university supervisors provided strong guidance and
professional modeling. Expanding survey participation and increasing exposure to special
education classrooms will further strengthen program evaluation and candidate preparedness for
diverse learning environments.



Indicators of Teaching Effectiveness

PROGRAM COMPLETERS
o Educator Effectiveness (EES) (Mary). In 2024-25, 15 candidates (8 elementary

and 7 secondary) volunteered their EES scores. The majority of scores fell within
the “Highly Effective” range. Particularly impressive is the 93% Proficient scores
on Core Professionalism, with one alum (7%) achieving a Distinquished rating.
2022-23 and 2023-24 volunteered EES data was also exemplary, ranging from
Highly Effective to Highly Proficient.

It is important to recognize that UHWO Teacher Candidates’ Dispositions are
continuously monitored throughout the program by instructors, university
supervisors, and mentor teachers. As a result, 1st year teachers are well-versed in
what it means to be a professional who collaborates with colleagues and reflects
deeply upon their impact on student learning.

SPED Advanced Licensure (Joy): Knowledge of Content; Dispositions;
Signature Assignments. In 2024-25 there were 11 SPED Advanced Licensure
Completers. Data regarding their understanding and applying content and
curricular knowledge revealed 100% A grades. Disposition ratings were also at
100%/Exceptional on all measures. Candidates signature assignment scores in all
three SPED courses revealed a range of 91-100% on all INTASC standards that
were measured.

Field Experience Evaluations of Practicums (Jonathan):

Mentor Teachers & University Supervisors
Fall 2024 — Spring 2025

Summary: Mentor and University Supervisor return rates continued to improve overall for both

Elementary (K—6) and Secondary (6—12) programs.

Elementary: Fall 2024 — 44 of 48 mentors (92%) and 35 of 48 supervisors (73%)
submitted; Spring 2025 — 16 of 16 mentors and supervisors (100%) submitted.
Secondary: Fall 2024 — 5 of 10 mentors submitted; Spring 2025 — 4 of 9 mentors
submitted. University Supervisors had a 100% submission rate in Fall 2024 and 67% in
Spring 2025.

This increase reflects faculty coordination efforts, consistent communication with field partners,

and reminders.

Notable Strengths

Elementary (K-6):



High Achievement Areas: Mentor Teachers reported strong performance on Progressions
3.1 (Learning Environments) with 53% of candidates reaching target in both semesters;
and Progressions 9.1-9.3 (Professional Learning and Ethical Practice), where 39—
43% achieved target.

University Supervisors rated candidates consistently in the target range across most
standards, with notable growth in Planning and Instruction (Standards 7-8) and
Professional Responsibility (Standard 9), where targets averaged 30-35%.

Ratings across Progressions 4—8 improved from Fall to Spring, indicating growth in
planning, instructional strategies, and reflection on practice.

Secondary (6-12):

University Supervisors in Fall 2024 rated several candidates at or near target on
Progressions 9.1 and 9.3 (Professional Learning & Collaboration) — 75% and 56%
respectively — indicating strong collaboration and reflective practice.

Mentor Teachers reported significant improvement between semesters. While Fall ratings
reflected minimal target achievement (0-20%), Spring data showed clear growth,
particularly in Instructional Strategies (4.1, 8.2) and Leadership and Collaboration
(10.2), with 50-75% of candidates reaching target.

Watch Areas

Elementary (K-6):

Mentor ratings showed the lowest levels of target achievement in Instructional
Strategies (Progressions 8.1 and 8.2) and Assessment (Progressions 6.1—6.3), where
less than 20-25% of candidates achieved target across semesters.

University Supervisor data similarly reflected challenges in Assessment (Standard 6)
and Application of Content (Standard 5), though incremental gains were evident in
Spring 2025.

Continued alignment between seminar coursework and field expectations may strengthen
these areas.

Secondary (6-12):

Mentor Teachers reported low target achievement across most INTASC Progressions in
Fall 2024 (0-20%). Despite improvement in Spring, several areas—including
Leadership and Collaboration (10.1) and Assessment (6.1-6.2)—remained below
30%.

University Supervisors showed declining Spring 2025 ratings across all standards
compared to Fall, suggesting inconsistencies in candidate readiness or changes in
supervision patterns.



Continuous Improvement

1. Simplify and Support Assessment Tools
Continued feedback from Mentor Teachers indicates the rubric’s complexity may be a
barrier. Faculty and the Field Coordinator will explore strategies to streamline the
evaluation tool and provide clearer guidance to mentors while maintaining NAEYC and
InTASC alignment.

2. Enhance Instructional and Assessment Alignment
Faculty in methods and practicum seminar courses will examine low-rated progressions
(particularly 5-8) to identify opportunities to better integrate lesson design, formative
assessment, and instructional differentiation.

3. Strengthen Communication and Calibration
Supervisors and mentors will continue calibration sessions to ensure consistent
application of INTASC criteria across blocks and programs. This should also improve
inter-rater reliability and candidate feedback consistency.

4. Ongoing Data Monitoring
The division will track mentor/supervisor return rates and candidate performance by
progression each semester, ensuring timely responses to trends in teaching performance
and field evaluation data.

Field Experience Evaluations of Student Teaching (Laurie & Jonathan):

Overview. This report summarizes mentor teacher and university supervisor evaluations of
teacher candidates enrolled in the Elementary Education (EDEE, K—6) and Secondary Education
(EDSE, 6—-12) programs at UH West O‘ahu. Evaluations are aligned with the InNTASC Model
Core Teaching Standards, which measure candidates’ proficiency across ten domains of
effective teaching.

e Sample Size:
o EDEE Fall 2024 (N=13, 100% response rate)
o EDEE Spring 2025 (N=27, 70% response rate)
o EDSE Spring 2025 (N=11, 91% response rate)

Key Findings

1. Overall Performance Trends
o University Supervisors consistently rated candidates higher than Mentor
Teachers, with a larger percentage of students meeting or exceeding targets
across most INTASC standards.
o Performance showed growth in Spring 2025, particularly in Standards 3
(Learning Environments), 4 (Content Knowledge), and 6 (Assessment), where
university supervisor ratings reached 70—-90% of candidates meeting targets.



o Mentor teacher ratings revealed lower attainment rates (often 20—40% achieving
target), suggesting a potential perception gap between field-based and university-
based evaluators.

2. Strengths Identified

o Standard 3: Learning Environments — Candidates demonstrated strong
progress in creating positive, engaging classrooms. Supervisor evaluations
indicated 78% of candidates achieved target by Spring 2025.

o Standard 9: Professional Learning & Ethical Practice — Supervisors rated 73%
of candidates as meeting target (9.3 progression) by Spring 2025, reflecting
growth in reflective practice and professionalism.

o Standard 10: Leadership & Collaboration — Supervisors again reported high
attainment (71% achieving target in progression 10.2), highlighting candidates’
collaborative skills.

3. Areas for Improvement

o Standards 1 & 2 (Learner Development & Learning Differences): Mentor
teacher ratings indicated only 15-40% of candidates consistently met targets,
suggesting a need for stronger preparation in differentiating instruction.

o Standard 5 (Application of Content): Mentor evaluations remained low, with
less than 20-25% of candidates meeting target across multiple progressions.

o Assessment Practices (Standard 6): While university supervisor ratings were
strong (55—-81% achieving target), mentor teachers reported much lower
attainment (20—40%), indicating possible gaps in applied practice during student
teaching.

4. Elementary vs. Secondary Differences

o Elementary (EDEE): Spring 2025 ratings from mentors were notably lower than
Fall 2024, particularly in Standards 4, 5, and 7, suggesting increased expectations
or challenges in field placements.

o Secondary (EDSE): Consistently stronger performance in supervisor ratings (50—
80% achieving target), though mentor ratings were more variable.

Implications for Program Improvement

e Mentor—Supervisor Alignment: The consistent gap in ratings indicates the need for
calibration and shared understanding of performance expectations.

o Targeted Support: Focused training should be provided in learner differences, content
application, and assessment literacy.

o Continuous Monitoring: Data should be disaggregated further by program and semester
to identify whether declines in mentor ratings reflect candidate readiness, placement
variability, or rubric interpretation differences.

Conclusion. Overall, UHWO teacher candidates demonstrate strong growth across multiple
InTASC standards, particularly in professionalism, learning environments, and collaboration.
However, persistent gaps between mentor and supervisor evaluations highlight the importance of
strengthening field-based coaching, ensuring consistency in evaluation criteria, and enhancing
candidate preparation in learner diversity, content application, and assessment.



Dispositions (Joy & Rick): Summary of Dispositions & Trends (3 years; 2022-2025)

Evaluation Criteria

The rubric assesses various aspects of teaching effectiveness, including:

Assessment Scale: 0 = Cause for Concern, 1 = No cause for Concern 2 = Exceptional

1. Passion and Commitment: Evaluating the teacher candidate's enthusiasm and
commitment to the profession.
a. The teacher candidate’s verbal and non-verbal communication demonstrates
their enthusiasm and enjoyment for teaching and interacting with their
students and/or colleagues. 5S23
The teacher candidate shows a genuine interest in a student or colleague's ideas.
c. The teacher candidate extends learning beyond the four walls of the classroom
and engages with the community to enhance learning. /5S25
d. The teacher candidate participates in the broader school community by engaging
in professional development and school activities. 5 F24
2. Teaching for Social Justice: Recognizing the political nature of teaching and
creating a diverse and inclusive classroom community.
a. The teacher candidate acknowledges the complexity of the student's
background when planning and implementing instruction. ¢ F24
b. The teacher candidate creates a diverse and inclusive classroom community /3
F23 /A S25
c. The teacher candidate makes curricular and teaching decisions, demonstrating

awareness that pedagogical decisions reflect a particular cultural and political
stance.

3. Reflective and Inquiry-Driven Approach: Evaluating the candidate's ability to
reflect on and assess their teaching effectiveness and its impact on student learning.
a. The teacher candidate can form critical questions that encourage investigation into
their own teaching and learning practice. /HF24
b. The teacher candidate engages in an ongoing process of investigating and
assessing their teaching effectiveness and impact on student learning. AF23 4
S25
c. The teacher candidate exhibits a curiosity toward teaching and learning in the
community. /HF24
4. Pedagogical and Content Expertise: Focusing on the candidate's commitment to
establishing content expertise and bridging theory to practice.



a. The teacher candidate focuses on implementing engaging teaching and learning
strategies that include conversations, experiential, and authentic learning
experiences. /) F24

b. The teacher candidate's approach to learning demonstrates a commitment to

establishing content expertise.
c. The teacher candidate demonstrates the desire to bridge theory to practice to strive
toward pedagogical expertise. fAF23 A S22

Scores Summary:
Assessment Scale: 0 = Cause for Concern, 1 = No cause for Concern 2 = Exceptional

1. Passion and Commitment to Teaching

a. Summary: N = 158.5, Mean = 1.0538, Standard Deviation = 0.3422

b. Score Distribution: 3.15% scored 0, 87.88% scored 1, 8.99% scored 2
2. Teaching for Social Justice (Acknowledging the Complexity of Students' Backgrounds)

a. Summary: N = 158.7, Mean = 1.0640, Standard Deviation = 0.3372

b. Score Distribution: 2.73% scored 0, 88.24% scored 1, 9.03% scored 2
3. Reflective and Inquiry-Driven Approach (Investigating and Assessing Teaching

Effectiveness)

a. Summary: N = 158.7 Mean = 1.0441, Standard Deviation = 0.3311

b. Score Distribution: 3.36% scored 0, 88.86% scored 1, 7.78% scored 2
4. Pedagogical and Content Expertise (Bridging Theory to Practice)

a. Summary: N = 159, Mean = 1.0440, Standard Deviation = 0.3312

b. Score Distribution: 3.35% scored 0, 88.89% scored 1, 7.76% scored 2

Analysis:

e Highest Mean Score: " Teaching for Social Justice " has the highest mean score (1.0640)
suggesting that most candidates are rated positively in this area. It is important to note
that this was also the highest in 2024. The number of students earning a 2, remained
about the same as 2024 with N=14.33 or 9.03% in 2025. While the N in 2025 is slightly
lower than 2024, the student count is down so the overall percentage of students earning a
2 rose t0 9.03% from 8.09% in 2024.

e Lowest Mean Score: " Pedagogical and Content Expertise (Bridging Theory to Practice)"
has the lowest mean score for 2025 (1.0440) indicating a slightly lower performance in
this area compared to others. It is interesting to note that while this average is lowest this
year, the number of students earning a 2 increased from 7.27% to 7.76%.

e Score Distribution Variations: There is only slight variation in scores with Standard
Deviation ranging from a low of 0.3311 to a high of 0.3423. This is attributed to an
overall increase in candidates scoring 0 in 2025.



e Overall Trends: The majority of candidates score a 1 ("No Cause for Concern") across all
criteria, with few scoring 0 ("Cause for Concern"), in this case as many as 6 students
during the spring 2025 semester. In comparison the number of candidates scoring 0
("Cause for Concern") in the fall 2024 semester had a high of 2 only for Disposition 3.b.
In comparison the number of candidates earning a score of 2 ("Exceptional") mirrors data
from 2024. While the data for spring 2025 indicated an unusual number of students
scoring 0 (“Cause for Concern”) the fall 2024 data is consistent with 2024 data indicating
a general trend towards increasing satisfactory performance with a continued focus on
improvement in specific areas.

*The data summary shown above was gathered from the following: UHWO Dispositions
Assessment

Highlights

= More students are excelling: The percentage of students rated as Exceptional (2) has
increased steadily each year.

= Fewer major concerns: Very few students are scoring Cause for Concern (0) overall,
though 2025 saw a slight rise.

Strengths

= Teaching for social justice improved significantly. It was the lowest-rated area in 2023 but
became the top-performing area in 2024 and 2025.

= Students are increasingly demonstrating commitment, reflective practices, and strong
content knowledge.

Areas to Monitor

= [n 2025, there was a small increase in students scoring 0, especially in the spring. This
suggests:
o Aneed for early support or interventions for struggling students.
o Possibly inconsistent preparation or transitions affecting some candidates.
= Pedagogical and Content Expertise continues to be the lowest-rated area, despite slight
improvements in 2025.

Possible Implications

= Maintain momentum by continuing to build on what’s working, especially in teaching for
social justice.

= Target support in pedagogical and content expertise

= Monitor lower performers earlier in the program to provide timely guidance and prevent
persistent issues.


https://westoahu.hawaii.edu/wp-content/uploads/docs/education/caep/2023-24/Dispositons_Executive_Summary.pdf
https://westoahu.hawaii.edu/wp-content/uploads/docs/education/caep/2023-24/Dispositons_Executive_Summary.pdf

Candidate Knowledge of Content (Mary):

1. The majority of Elementary candidates in the 2024-25 graduating class earned at least an A or
B across all content areas associated with InNTASC Standard 2. Among the core content areas, the
highest percentage (91%) of A-B grades was in both the English Language Arts and Math. No
“D” grades were earned.

Similar A-B grade trends occurred in previous academic years:

o AY 2023-24: 95% English Language Arts; 100% Math
e AY 2022-23: 91% English Language Arts; 89% Math

No areas of concern are noted.

2. The majority of ML/SE candidates in the 2024-25 graduating class earned at least an A or B
across their content area associated with INTASC Standard 2. The highest percentage (100%) of
A-B grades were earned by candidates majoring in General Science and in the Social Studies.
Whereas English majors earned a high percentage (92.5%) of A-B grades, Math major’s grades
were evenly distributed across grades A-B-C.

A-B trends in previous academic years are similar; no areas of concerned noted.

e AY 2023-24: 96% Social Studies; 85.5% Biology
e AY 2022-23: 100% English; 86% Social Studies
o AY 2023-24 & AY 2022-23: Math grades evenly distributed across grades A-B-C

ILO Writing Assessment Evaluations (Mary):
No areas of concern were noted. Scores vary across these WI Signature Assignments.

All 5 Writing Dimensions revealed satisfactory to target scores; no unsatisfactory scores noted.

Spring 2025: Example: ELA Methods: 100% Target on Dimensions 4 & 5; All other scores
Acceptable. Steady improvement over 3 semesters.

UHWO Writing Dimension 1: Context of & Purpose for Writing
UHWO Writing Dimension 2: Content Development

UHWO Writing Dimension 3: Genre and Disciplinary Conventions
UHWO Writing Dimension 4: Sources and Evidence

UHWO Writing Dimension 5: Control of Syntax and Mechanics

O O O O O

o
Signature Assignments (All Faculty)

Faculty are encouraged to use data derived from their respective course signatures to inform
continuous improvement, as needed. No serious concerns were expressed.



MEASURE 2: Satisfaction of Employers and Stakeholders

o Alumni Employment AY 2009-2024: In-person interviews were conducted with 4
principals who routinely hire our graduates. Qualitative data is currently being organized
and will be added to the minutes and included in the CAEP SSR when available.

o Long-Term Substitute Teacher (Resident) Data: The HIDOE continues to reach out to
UHWO Teacher preparation programs to assist them with the dire need for highly
qualified teachers. To date, 43 elementary and 13 middle-level/secondary student teachers
have successfully completed the Residency program, 50 of whom are now teaching in
HIDOE schools. All 10 of our Special Education Advanced Licensure alumni are
employed full-time in the HIDOE. In Fall 2025, 7 Block 3 elementary practicum
candidates are serving as Residents. More candidates are likely to be approved for their
subsequent student teaching semester, including middle-level/secondary candidates.

Measure 3: Candidate Competency at Completion

e (Graduation Rates:
e Licensed Teachers
As shown in the data table provided, 100% of B.Ed program completers (n=55 Teacher

Candidates) were recommended for their Initial Teaching License, to include Elementary (K-6)
and Secondary (6-12) Biology, English, Math, and Social Studies, as well as Special Education.
This year‘s 10 program completers for the Advance Special Education teaching license were all
Inservice teachers whose Initial teaching license ranged from Elementary (K-6) to Middle-level
(6-8) Math and English.

Measure 4: Ability of Completers to be Hired

e Fact Sheet
The ability of our program completers to be hired is never a concern. Historically speaking, the

Hawai‘i Department of Education offers 100% of our teacher chandidates positions either during
their student teaching semester or soon thereafter. This speaks to the high quality of our alumni
who ultimately demonstrate exceptional knowledge, skills, and dispositions throughout their
teaching careers. As shown in the Fall 2024 Education Fact Sheet, we are thrilled to report one of
our alumni was named the 2024 Hawai‘i State Teacher of the Year, and two others were finalists!
We are especially proud of our Special Education Initial and Advanced Licensure alumni, all 48
of whom are teaching in HIDOE schools. Since 2009, 74% of all alumni are employed in
Hawai‘i schools (statewide) compared to national and local statistics that show 1 in 2 teachers
leaving the profession within 5 years.

Adjourned 11:05 a.m.
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